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ABSTRACT F—
‘ sIh;s*s:hala:ly paper written for the Seconrd National
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experience in the development of American education. It may be
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With.a discussion of the condition of blacks during the Revolutiopary
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journals, acts and ccaventions, reflecting the black experience
during a specific period of time. In addition guates from prominent
blacks and whites (e.q. John Hope Franklin, U.S. Supreme Court
Justice John H. Ha:lan) are used to illustrate specific historic
occasions. Included is a detailed list of "legacies to Black
Education" (important events in black American education organized
according to the four historical periods designated by the paper). A
bibliography is included. (PR)
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Three distinguished Black icaders appeared on the Today Show to

discuss the issue: Should Blacks celebhrate ihe Bicentennial? The

Anchor-Man explained that there was quite a division of opinion among
Blacks on this issue. -Three answers were given: a categorical "No,"

{ R
an wiqualified "Yes," and a "Yes" with conditions and stipulations. The

categorical "No" came from the distinguished historian, Dr. Lerone

Bennett, Jr., author of eight books, including Before the Mayflower (A

History of the Negro in America 1619-1964) and Senior Editor of Ebony.
His reason--"200 vears have passed and we are still not. free." The
unqualified ﬁYes" came from Dr. Joseph Il. Jackson, president of the
National Baptist Convention, U.S.A., Inc., and pastor of Chicago's
historic Olivet Baptist Church. He argued that Blacks cén rejolce be-
caiise of the progress the nation has made toward realizing its basic
democratic values--freecdom, equality, respect for human personality and
for the progress made in eliminating segrepation and discrimination by
direct affirmitive action. The "Yes" with conditions and séipulaﬁiaﬁs

was given by Dr. Vernon E, Jordon, executive director of the National
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Urban League. Jordan contended that the Bicentennial should not be

turned into a gaudy, shallow affair with little or no substance at all.

U
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kAn abbreviated portion of this manuscript- appeared as copyrighted material
in the Spring, 1976 Issue of Cﬂntemp@rafyrE@ggaﬁiaq}VV@lumEVXLVII, Number 3.

Aruitoxt provided by Eic:



He is of the opinion that Blacks should partieipate through adding sub-
stance and a Black perspective.
From one point D£'§15w3 this Second National Conference on Urban

Education is a relevant, significant way of participating in the Bi-

centennial. To include an overview of the Black Experience in the Develop-

ment of American Education, as a crucial aspect of our American educational

heritage, adds suhstance, berspective, and historical-social building blocks

(Eaundatlons) to Urban Education - lLts Fropgress and DEVciapmgnts, the theme

of our Canera ce,

Painting the licture at the Time
of the Revaluntiunary Nar

On the evé of the Revalunti&nary War, there wéré 500,000 Black Ameri-
éans out of a total population of 2,600,000, giving a ratioc of 1 to 5,
Black Americans Ehusbéomprising 20 percent of the tétal. This ratio was
maintained until 1790, but since that time the Black American population
has not equalled the 1 out of 5, 20 percent ratio. Although nine out of
every ten Blacks weile slaves and of these well over 90 percent 1iv%§in
the South, there were 59,577 free Blazks in 1790 which suggests that there
could have been a4 sizeable number of free Blacks in 1775576. .

.These Black Aﬁeri:ans—sslavevaf free-heard aboﬁﬁ, discussed, and, in
some cases, read the "all men are equal" philosophy, the "give me liberty
or give me death” assertion, "Libertd', Equalité', Fraternité'" motto of
the French Revolution and the "unaliengblé rights of life, 1iEérEy; and
tﬁe pursuit of happiness."

Although ihomgs Jefferson had a 10,000 acre plantation and owned over
200 slaves, he wrote a paragraph in one of éhe early drafts of the Declara- ;
tion of InQEPEﬁdenge, indicting and denaunclng King George 111 for ;::lform::f:—,i,fé

ing slavery. The parapraph was in part as follows:
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He ifing Georpe/ has waged eruel war apainst human nature
itsell, violating its most sacred rights of life and liberty
in the persons of a distant people who never offended him,
captivating and carrying them into glavery in another hemi-
SP????”GK to }ncur miserable death in their transport
th;th;r -

According tc Thomas Jefferson, these sentences were omitted in the
draft adopted on July 4, 1776 because of the opposition of Georgia andi
South Carelina.

Other famous patriots who went on record as opposing slavery in
principle were George Washington, James Bgdisén;_Jﬁhn Aﬂams, Tom Paine,
Patrick Henry, and Benjamin Franklin,

What a contradiction! Slavery within a nation preparing to wage war -
in defense of the "unalienable rights of all men to Life, Liberty, and the
s''!!

Black Americans--slave and free-velcomed the coming of the Revolution-
ary War and felt that it might bring a change for the betgér in their con=
dition. As with no other group, the contagion of liberty took hold of the
slaves in particular and frec Blacks in general. Determined in part to
Eestvthe sincerity:cf.AmEficnn theoriés of equal riéhts, slaves redoubled
their é}gggts for E%Ehéiﬂatiﬂn through using a variety of methods: (1)
freedom suits'agaiﬁst their masters; (2) petitions to state legislators
quUEStiﬂg their emancipation by pointing out that slavery was incompatible
with justice, humanity, and the rights af mankind; (3) escape; ;nd (4)
military service (vcludtary enlistment and trading military service fﬁ:
Ereedam)g As a-footnote to military service, some 4 to 54000 -Biack

Americans fought in the Revolutionary War. The Continental Army numbered

about 50 Blacks in each hattalion. At the Battle of Monmouth in June 1778,

Leronn Bennett, Jr. - Before the Mavflower, A History of the Negro in

America, 1619-1964 (Baltimote: Penguin Books, 1966), pp. 51-52,
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American Blacks constituted over 5 percent of General Washington's command.

Although slaves were important in the economic well-being of Revaiu%
tionary America, they were considered as outcasts socially, -1hay wgré
America's pariahs. Learned white men soberly debated tﬁg question as to
whether dark skin color was a disease,

To say that Black Amerlicans could not discharpe the respousibilities
of freedom did not preclude them as children of God with souls to be saved.
ltence, in revolutionary America, sameéffgrts were made to give Slaﬁgs
religious Instruction, inglpding reading the Bible. Particularly active
in establishing schools for slaves in which they received training in read-

ing and writing were the Society for the Propapation of the Gospel in

‘Fcreign Parts of the Episcopal Church and the Society of Friends (the

Quakers) who added the function of Preparing slaves for freedom. A key
figure in this éﬁdg&vér was Aathony Benezet, ome of a small number of whites
vho believed that Blacks could learn and achicve academicaLlyg In 1750,
Benezet established a night school for Blacks in 'hiladelphia. Twenty-five
years later when the war broke out, Benezet's school had 46 puplls of whom
six were white,

Woven into the fabric of this verbal picture were the desires of Black
Americans for freedom and equality, the "unalienable fights of life, liberty
and the pursuit of happiness," and for first-class citizenship, coupled with
an appreciation of the efforts of a minority of white men andchﬁen te
eliminate from American society the tvin forces of sfgregaticn and ﬂisetimi

ination: Undergirding and permeating these desires was a faith inm education,

“a faith akin to their faith ip religion, a faith that could move hguntainsj

redeem their pride and digﬁicy, and help them develop self-esteem and a

positive self-concept. llence, for purposes of clarity and convenience, the
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remainder of our discussion of the Black Exﬁcfiencg in the Development of
American Education--1tg Trials, Tr;bulat;aﬁq, and Ttiumphs§sis divided

accordingly:

1. Revolutionary to Civil War

2. Civil war through Booker I. Washington thPlE%;Y,VS;,fEZéS%%E

3. Plessy vs. Ferpuson to Brown Vs. ngtdﬂcfiﬁducaﬁipn

4. Since Brown vs. Board of Edpcatiqp

Revalut;unarv to Civil Na;

The missionary societie of the various religiéus denominations con-
tinved their work of establishing schools and teaching Blacks (slave and
free) the fundamentals, in arder to realizé”the goals for Christian educa-
tion, saving souls, and in some inssances, for téazﬁing those disciplines
necessary for Preparing Black Americans for Ereedami  In s6me cases, slaves
Were taught by the master, his wife, and through rlaytime aativitieé, by
his children. the pPractice of training slaves partially converted the
Plantation into "an industrial school," There was a differéﬂtiatign in the
education given slaves wlio were "house servantg" and slaves who were "fleld
hands, Some masters Fﬁ;péndgd to the sheer challenge of a slave's bright-
ness of mind and gift of talents by placing him under the tutelage'af
master craftsmen,

As indicated Previously, Anthony Benezet, a Quaker, was among the
first to teach and cpen a free school for Blacks. Commenting on hisg wotk
and particulafly on the educability of Blacks, he wrote:

I can with truth and Sinccrva declare that I have found
amongst the Neproes as g variety of talents as amongst a like

number of whites; and I am bold to assert that the notion
entertained by some that blacks are inferior in their



Capazities, ig vulgar Prejudice, founded on the pride or

ignorance of thcir>lﬂrdiy mastevs, who have kept their slaves
at such 3 distance 45 to be unable to form a right Jjudgment
of them, “

Though dppreciative of the educational efforts of white men and women

aitd their céntributicns in Creating a climate favorable to thgif Eduéation,
Black Aﬁeriéans took some Steps themselves, "to 1ife thémselves by their
own bDGtSEfEPS;" educationally Speaking. Pripce Hall, founder of Masonry
for Blazksisfecagnized the value of education, emhpasi zed it, and opened
a school in hig own home, Richard Allea, founder of the Afriéaa Methodist
Episcopal Church and Absalom Jones, founder of St. Thomas Episcopal Chureh,
opened schools in their churches. Aithough théy could neither read nor
write, three ElﬁckS“GéGng Bell;rNighclas Franklin, apd Moses Liverpool
established the first school for Blacks in Washihgton; D. €. Paul Cuffee,
born in Westpore HﬁgSSQhUSECES; in 1759, self-educated Black Amefiéan,
wealthy shipowner, along with other Blacks, appealed to the General Court
of Massachusetts to establish schools for Black children in Boston,

A noteworthy contemporary of these early patriotic Black Americans
was James Forten who served in the Aﬁerican Navy and later developed a
sailmaking business. [l Cooperated in issuing a call for the First anvgg;

tions of C;lqredifegﬂig in 1817 and 1830. Each of these conventions adop ted

resolutiens ggg}ggredg:at;gn for Black,émg:iq;pg.

E;geégmfs gqufna; vas the first of the Black newspapers. Its editors

were Samuel E. Cornish and John B, Russwurm, This newspaper was issued on

March 16, 1827, four years-before The Liberator by William Lloyd Garrison,
3 , , ———_=ziberator

the prominent white abolitionist, It is of Ereat sipnificance to note the

imperative for education, in the first editorial in Freedom's Journal,

of Pennsylvania Press, 1937), p. 46,

ZGecrge Si'Br@Gksg Frchggﬁnﬁhqny Béﬂézet (Philadelphias UniVErSity '
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namely; "It ig

[rid

irely time that we should awake from this legacy of years
and make a concentrated effort for the education of our youth,"

With slave revolts and insurrections like Gabriel's in 1801, Denmark
Vesey's in 1822 and Nat Turne:‘s in 1831, together with smaller ones in
véri@us places at this ﬁime, a hostile climate toward Black education began
to develop. The effects of the backlash began to take its toll and fear
gripped the nation. ChuEChESVaﬂd schools with teachers and preachers were
charged with being among the influences leading to these outbreaks, One
Governor alleged that teachers and preachers had "great ascendancy over the.
minds of discontented slaves." The House of Burgesses in Virginia had
declared: ’

We have as far as possible closed every avenue by which lipht
may enter their minds—athey'WGulq then be qn a level with the
beasts of the field, and we would be safe."

This opposition was not confined to the South. Prudence Crandall's
schonl was closed and razed in Canterbury, Connecticut. Noyes Azadémf in
New Hampshire had ropes and chains tied around the school building; then,
drawn by oxen, it was torn from its foundation and dragged to the swamp,

Throughout the 1830s, laws were enacted by state lagislatérs against
the instfﬁctién of slaves and the assemblies of Blacks eerpt when a wvhite
man was present. For example, in 1831 Georgia passed a law providing that
any Negro who sliould teach another ﬁD read or to write, should be punished
by fine and whipping. If a white person should so offend, he should be
punished vith a fine not exceeding $500 and with imprisonmEﬁc*Fn the common

jail at the discretion of the commi tting mapistrate.

) “Carter G. Woodson (Quoting from Coffin, Slave Insurrections, p. 23;
and Goodell, Slave Code, p. 323). Ihe Education of the Nggrcﬁfriqfrtﬂ

1861 (Washington: The Associated Publishers, 1919), p. 171.




In spite of this opposition, there were some bright spots. Liberal
white people of the South considered these enactments as not applicable to
those Southerners interested in the imprgvemént of their slaves but to
"mischievous abolitionists." Oberlin College founded in 1833, admitted both
* Black studénts along with white students. By the time of the Civil War,
the ratio of Blacks to ﬁhites was one to three; that is, 33 1/3 percent of
the enrollment at Oberlin was Black. As Blacks showed avidence éf the
value of education and freedom, many whites moved by anrenlightened sense
of right and wrong manumitted Blacks and made freedom possible through
manumissions and wills prébaced after the death of their owners. One of
this group was Richard Humphries, an ex-slaveholder, who left $10,000 for
a school in which agriculture.-and mechanical éfés!would be taught. He
further stipulated in his will that the school would be conducted by the
Quakers in Philadelphia. This action led to the Institution for Colored
Youth in Pennsylvania.  In 1851, Matilda Miner, a pioneering white educator,
established an Academy for Blaék Girls in Washington, D. C., which became
bﬁnéf Teachers College.

In 1849, a significant case against sefregation in the public schools
of Boston involved Benjnmin Roberts whose five~year-old aaughEEE was not
permitted to enroll in a public school, Senator Charles Sumer, the great
abolitionist, and Robert Morris, a Hiﬂtk lavyer were Roberts' attorneys.

His appeal was denied by the Massachusetts Supreme Court. However, "right'
triumphed in 1855, when segregation in Massachusetts schools was denied by
an enactment in law. i

C@lleges'prcdﬁﬁinﬂntly attended bv Blacks were establishe; ianEﬂﬂSYlé

vania, Ohie, and*New York. . They were (1) Lincoln University in Pennsylvania,

- in 1856; (2) Wilberforce University, 1856, Wilberforce, Ohio, with four

9
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Blacks and 20 whites on its first Roard of Trustees and with Daniel A.
Payne who in 1853-became the first Black University president in the United

_ States; and (3) New York Central atr McShawville with Charles L. Redson,
George B. Vashon, and William G. Allen, Black men, on its faculey.

The great Black abolitionist Frederick Douglass, who was interested
in and dedicated to education, proposed a college of ﬁechaﬁical arts.

In spite of the few schools established and the legal and social con-
strictions apainst education of Blacks, many Black men and women learned
to read and write and became educated persons. The first two Black Ameri-
cans to graduate from college were Edward A. Jones, Amherst College in 1826
who later founded Fourbay College in Sierra Leone and John B;VRUSSWUEN

from Bowdoein College who became Editor and Publisher of Freedom's Journal

to which reference has already been made.

Civil War through Eg@kéf;f.lkgh;gggén
to 'lessy Vs. Ferpuson

During the war years and thereafter, liberal, dedicated, responsible
teachers from the North came into the South, ravaged and disrupted by the
war, and developed private schools. 1In the face of local opposition and
insults hurled at them, these dedicated men and women were to a considerable
degree the major sources of schooling for the newly emancipated children
and adults. Several philanthropic groups helped through financial assis-
tance such as the Daniel Hand Fund, the Southern Education Bdard, the
George F. Peabody Fund, the John F. S5later Fund, the Anna Jeanes Fund.

A great deal of the carly progress made in developing mass education

]

for Black Americans came as the result of the efforts of the Bureau of
Refugees, Fféedmen, and Abandoned Lands--popularly known as the Freedmen's

Butreau-~established in the War Department by Congress in 1865. The Bureau

10
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establigheyg over 4,00p schools, from the Eiémentary grades through college,

chafging no fees apd often furnishing free textbooks. Apprcximately,

Despite its many“accamplishments, the gfeaz Majority of white S@utherners
Opposed the estéblishment of schoolg by the Bureay because they thought that
Blacks coulyg not absorb pook leafniﬁgi Eie? Worse, in the eyeé of South-
erne§égw;§,;he feeling that the Yankee téachéfs vere Egstering social equalj ty
by eating witp Blacks ang addressing them ag 'yjggn or "Hr!”

In the Years immediately f@llawing the Civil Nar,,égﬁstituticnal con-
ventions wera called in the SOuthern stateg who had éécedeﬂ from the Union,
for the bPutpose or fevising, m@difying, amending, oy dfawing up constitutiéns
which would meet wifp the approval of Congresg, Because the conservative
element i, the varjgyg Conventiong fought hard to keep the social order as
close to ante-hbellyn Statug g Possible, the Rgpublicaniﬂlack American bloc
exﬁefienced tremendoyg difficulty in Betting articles op free, tax-supporteq
public education adapted and paf;icularly bitter wag the fighe tegardin§3thé

es;ablishment of raciallyaintegrated publie Schoolg, In Educatijon in
C L : ——"ln

American Life, Stephens and Van Ti] indicate that in 1868, South Carolina
——=t4n Life _

€stablished 4 System of public educa&ién, Mmade get. ) dttendance Compulsory,
when the System wasg fully formed, and opened all schoolg to all children

and youthsg of the state without regard to race Or color, 7¢ is of interest
to note that some States ip the Nortp approve SEEFEgétiDﬁ.‘ In fact, one
Year aftar South Carolina's action cétahlishing free publie, taxasupparted,
integrateq schools, Lndianagappfcved Segrepated schools, thereby making
Segregated schools, Permissjivye rather thap mandatory, for seventy five Years,

In establiShing a free publie school system, the Sggthérn étatés

SR 11
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persannél;;tééchersirpfincipals, superintendents, (2) complaints against
expenses for running schools, including tax-support of schools, and (3)
fear that mixed schools would be fc.ced upon them. Just as the states had
these problems in common, they also had an advantage. Fach state inh?fited
some kind of ready-made school system through the work of various benevolent
societies and the F;eedmen's Burcau.

Black Americans were appointed superintendents in Louisiana, Missis-
sippil, Florida, South Carolina, and Arkansas, Florida's State Superinten-

dent

o

f Public Instruction in 1872 was Johnathan C. Gibbs, a very efflicient
educator who was a graduate of Dartmouth Collepe and Prince Theological
Seminary.

Atlanta Un;vefsity was founded in 1865; Fisk in 1868; and Howard
Univéfsity was chartered by Cpﬁgress in 1867.

Several Black churches began providing secondary and higher education

for Black Americans. The African Methodist Episcopal Zion Church founded

Livingston College in 1879; The African Methodist Episcopal Church added

Allen in 1880; The Colored Methodist Episcopal Church established Lane in

1881; andrlﬁe American Baptist Home Mission Society founded Augusta Institute
in 1867; which became Morehouse College. o

' At this point In time, many white southerners resented.the Rapublican%
Black American state governments. These new state governments wefé'szorned'
and hated by the masses and the planéefsbusiﬁess class, Itrgalledrthem to
sce former slaves holding high public office and parading in the militia.
With minds plapgued with the idea of Black equality, these aroused and
angered whites vowed to bring about some chanpes that would "put Blacks in

their place.” Southern conservatives launched a counterrevolution and

‘joined secret societies like the White League of Louisiana andrthé Ku Klux

Klan.

12



schools ang teachers were not ﬁerhitted.to teach.' Churches that éften

“hcused schgéls were sometimes bufned Same of the teacher ff ed. ingimis

,dation, insulc, secorn,

Ib keep Eiack Amer;cans in their place " the K K. E? emtlé&ed ﬁumer— o
; P , ,

§ SUP techniques

1. Frighe

2; Threats

and” Dstfac;ﬁm, a Eew were killed

B.V'Butnlng dcwn one's thE

4, 'Corpafal pun;shment‘—wh;pplﬁg,Vgarsandsfeathering"

5; Lynching :
A Similar fate, as
whltES who fratarnlzed

Ihinklng serlausly

JUSE descrlbed might avértaké'whiég Republiéaﬁs'ur'

w;th Blacks,

ahaut Southern markets and trade and simultaneausly

wanting a peaceful climate in the Scuth, eastern and northern industrisliSCS

7decided that it was bes
;:handle dts "Negro probl
deal made with the 50ut
Campramise,f the Hayes
_puted . electian of 1876,
 hayés,ron takiﬁg cfficé

the South, .syés llved

t to adapt a hand% cff' pmlicy and let Ehe South
em," - Palltically, this idea wag expressed ip the

h by Rutherford . Hayes, somet;mes called the "Hayev

Barpaln " Fur the supporf of the South in tke dis-j'

Hayes campalgn Managers prcmised that if ElEE od,
“would withdfaw the remalning federal troops from 3

up to his bafga;n and remavad the last pfcp of the



VEiéck American's civii'Liherties wis to be nﬁliifiedg liberties guafanéeéﬂ
by the FéﬁfteenthlAﬁcndﬁent eroded; and his éntife life ciréuﬁécfibed-ahdr
Quﬁtailed by a gystemraf segregation sanctioned by legal authority, -

: Pérhaés, the m@sﬁ-dqmihantvfiéufe in Blaék Eduéééiégjfﬁgg'only in the
 New Soﬁtﬁfbut nationally) during the last quéfter of the 19th century and
a sigﬁlflcant prElGﬂ of Lhe first quarter of the ZDth céﬂﬁﬁfy, wéé Boaief .

T. wgshingtcn, vho expounded a philasoéhy partly Eontrafy to that of Ftéf
~erick Douglass who diéd in 1895. Born in 1859 in Virginia, he éﬂtéféd

Hamptcﬁrlﬁégi;ute and graﬂﬁated ﬁndgf‘Gé, ral Samuel Cf:Afmstrcﬁg.Qﬁo ﬁéﬁ
:”lievédvin a_vigorous atéehpt to “liftvthevcalafédrfaze"»by‘arptac;icai

gdﬁcazian Ehétkwguld,fit.ﬁhem fn:rlifei In 1881, B@lef,T;‘Wasﬁiﬁgton
vféundédATgskegea Institute -and bég;n éizgontinerﬁhe practical and acédémiﬁrrl

in a neQ ééucétionilrméthéd; | |

. Speaking géfé:é'thg Cﬁgﬁon.States,and Intefna:ional Exposition at ; }—

iAtlanta, Gaorgla in 1893‘ Baokef T Washington affered guidéliééé»ﬂn Fhe“

basis of which Blacks and whites EDUld make peaae with each @Ehar in‘thé ‘

[l

* _South. Thg gu;d line: '5” cifi ed that,El cks fbs ndon- theif intere st iﬁASﬁaféﬁbq
ing at the top Df Southern sgziécy,,thatfthayrpuﬁ Eorth»;heir best:effﬁgégri

in exploiting the appcftunitiésrthei had always experienced at the bottom

where they lived. In ctﬁéf wafds; “Yaurcanft build érchimﬂéy from' the toé;"

As though apologizing for ;hz failure of Black Americans ‘to ‘do this in the -
past, Bookexr T. said:

“Ignorant and inexperienced, it is not strange that in the first
years of our new life we Legan at the top instead of the bottom;
that a seat in Congress or the state leglslature was more sought
“than real estate or industrial skill; that the political con—"
vention or stump speaking had more attfaction than szarting EN
—djlfy farm or being a truck driver. - - s : -

7 éBcckef,Ti Washington.- Up From Slave;z_(NEw York: -Doubleday, Page
and Company, 1933), pp. ?ED 223. '




In the place of this strategy which had alvays elicited conflict and
hard feeling between the-two races, Washington suégésgad that each race

start where it was. 1In a cry that soundéd around the world, he urged:

""Cast down your bucket where you are." TG'BLQERS; he appealed that they
“ecast down in agriculture, mechanics ggmmefce, domestic service, and in
I 3 . '

Ehg'prafessians.“rug appealed to whites to '"cast down ép@n”the eight
:mi;;ions of Negroes' who Qauld,bance again, form the South's basic labor
force. - Suddenly, Booker T. washingégn flung hié hand aloft, with fiﬁgéfs:
,heid wide.apart. "In all Eﬁingé that are pﬁrely sacial,"rhé said, "webégﬁ
be as separate as the fingers, yet.(he balled the fingers into a fist) one
as the hand in all things cssential to mutual progress." |

. . . -5 , :
According to James Crcelman, the famous reporter and correspondent of

The New Yat@,ﬁgflé, a "great wave of 501mdyﬂashed itself against the walli

and the whole audience was on its feet in-a dellrLum of applause.' When
the Qin;subsided, Booker T. Washington mentiaﬂed the unmentianablé 5@2131
equality, in the following manner:

The ‘wisest among my race; he. Said unﬁerbtand'the'agité—
tion of questions of social equallty is the extremest folly,
and that prggresg in the enjoyment of .all the privileges that
will come to us must be the result of severe and constant
struggle rather than artificial forcing. :

This speech, the Atlanta Compromise, set the tone for Black leadership for
- some twenty years.
V ~ : 5Among the many impressions which Buckef T. Washington made upon the

course of Black educatLgn, particularly in the South, two seamed preeminent.

His educational philosophy and practice allayed the fears of Southern whites

o Slafgne Bennett, Jri .-B fgrgwrhexNagf;qggr,?A;ﬂisgpyf—QE1Ehe Negro in
America, 1619-1964 (Baltimore: Pe’guiﬂ Books, 1966), pp.228-29.
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concerning therﬁléck American and won the suppért'af whites of both regions .
f@f the publie eduﬁation mgveﬁént, The second and gfeatést influence pro-.
bably rested on the Emphﬂglé and weight he gave the ' special educatian
. movement. He left llttle daubt in the ands of a large number of edugatafs
‘and phllanthr stg-- he Slatefs, Rosenwa1ds Cafnagl and Rackefelle*sﬂ—,
that Black Americans required a part;;ular klnd of educatlon fgr their |
particulaf'caﬂdicinn. He %eemed to have looked forvard to a ccmplete;y bi—’
racial society with a bencvnlent co-existence with whites, |
For a long ger;od of time, a running verbal battle EQDk'plaEEHEéEWEEs .
Booker T. Washington on the one hand and W. E. B.-DuBois, Qhe champiaﬁ of
the "classic al" education leaders on the other. In the end, both indus-i
Atlanta and Fisk were engaged in the task DI "Black Education The Eﬁé
" types of schmcls educated Black yauths for dlffarent Elasses within thE “i
’samé caéta System.
Earliéf, it was. 1ndleated that in the years immedistely fnlluéing tha
Civil War, the Southefn states included in zheir new canstituticns, prés.,.
VVlSiDnS for the ESLEbliShmeﬁt Df free public schacls w1§haut ragard to. raze,
cél@f,‘or prevlau% cgndltlcﬁs of SEfVlEUdE As an example, ArtiﬂLe x
vSéztious 3 and 10 of the 1868 Constitution of Sauth Cafolina were summarized.
At thls juncture,Ahawevéf,the€e cnnstltutlcns were amended iﬁ arder toii;
establish a dual system of SEhGGlS“ﬁDnE for Blacké, thélatth for whites,
Fo: examplg,.At‘ticlEX[i Section ?75 Consthution af Sauth Cafclina, 1895
ra,és %é,follawgir "Sepafate schaols shall be pravldcd EDI Ehildfeﬂ of thé
" white and. cclafeﬂ faCES, and no Ehlld Df Elthéf race shall evér bEVPEEmiﬁfed;

to attend a Sﬁhoal ptov1ded fur children of the other race.’

6 -
R Ffom EDHSELEUELQH nf ScuLh Carolina of 1895 as quaEed in W. Riechard )
Stepheuns and William Van Til, lduc:tlgn in AmEflEaﬂ Life (Bostan; Houghtan,,
Mifflin Company, 1972), p. 108 : : -
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Thé freeﬂom'cg disariminate againsz Black Ameriﬂans was made'legally

- ¥

- possible by the SuprmL Court's dECL%iDn in che case of Plessy vs, FEngEQﬂ

Z_The Louisiana LegleaturE adapted a law in 1890, fequiring that railroad

seating be assigned on the basis of cglar.’ PLESSY} one éigﬁth African,;
toék,a seat in a coach Eetxwhice passéﬁgers and féfused to move Qheﬁ r§ﬁ
quested. He was found g llty of v;alatlug the law and appfaled the decisio
The U. 8. Suﬁtem; Cﬁuzt ruled against him with the wcrds, 'Lf Qﬂé‘raéevbé'
iﬁfériar to the other S@ciaily? the Gpns;itutién of the United Stétesréaﬁé
not put themron the same pLaue!ﬁ “This "separate-but-equal doéttiné began
to dominate tﬁetrelatianship be tween white énd.Elack pé@pleraﬁd Qraﬁided

"Jim Crow" education with a legal basis--""de jﬁtg",segtagatian; In his

~ dissenting opinion Justice John M, Harlan said:

I am o the opinion that the statute of Louisiana is in-
consistent with the personal liberty of citizens, white and
black, in the State, and hostile to both the spirit and letter
of the Constitution of the United States. If laws of like ' E
character should be enacted in the scveral states of the Union,
the effect would be In the highest depree mischievous.  Slavery,
as an institution tolerated, by law, would it is true, have dis-"
appeated from our cowntry, but there would remain.a rower in the
states, by sinister lepislation, to interfere with the full
enjoyment of the blessings of [lreedom, to regulate civil rights,
comimon to all citizens, upon the basis of race, and te place in
a condition of lepal inferiority a large body of American citi-

.zZens, now constituting a part of_the pul;tizal cgmmunity, called
the people of thc United SEHﬁLS;

Althcugh legallv Sanatianed barriers of caste were faised in the 5§; 

called New South. (1877 1913) as Southemn white rule was restafed "the -idea

.0f Black educatien bégan to rece eive sympachetic acﬁgpﬁanceib By the turn.

of the century, séme Guthecn cnmmunitlcs were giv;ng 11mited financ;al

support EQ:SégregatEd Black educatl@ni contr by wh tesg unequally

7!ienry Allen Bullock. A Nistory of Nepfc Iduﬂatlén in the Scuﬂly
(NEW}Y@IR Praegper Publlshers, 1970), F* 70 :

n..




supported and devoted almost exclusively tofeleménté?ijfiinﬂq%f”;al:gngﬁ:“;i

{

agriculturalbedﬁcéﬁian; In the atmosphere of Reconstr fti0§ and thevNéw '
Soutﬁg pubiié education for Blacks and many white.SDuthef@EtS'eiiséed
ﬁfimatily on ﬁhe law baoks. : | | : |

In many ccmmunitlés iny about hélf af the‘cﬁlldren of schcﬂl age

. attendad any schcal at all; and anly about hall of thasg enrolled attended

' w;th a fair degree af regulaxity The 1ength cf-the 5ch9§1-tefm was onlyv'
a few ,gnths and classes were ccnducted a[ten in a crnﬁd’ﬁ one= room shﬂck
or church hguse by -a teacher who earned-a handscma‘salary of $200 pef year -
, pfin to 19@0_‘ At the‘turn of the centufy,,zhe Scutbésn states spent an_
L average cf $4.92 per year on a whlte child and fz 71 on a Black th

”ALB perﬂent af the Black American populatiun in the Snuthern States at;ended

'schcols, and appraxim1tely 40 percent of the Black American pcpulatian in

the Southern :taces was 11te:ate

Plessy isg,fergusah
T e
Brown--vs. Thie Board of Lducation
(Ingludlng wgrld Waf 1- II Period) ~

With the Atlanta CDmprmiSE and;the Plessy vs. Fergusaﬁ decision, the

future of Black Aﬁaticans was ttled fﬂf tﬁe next fiftf'yéérsg',ﬂéwEGEEf

~in Eerms of recent research pertainlng t@ upper—glass daminatiﬂh Gf educa= -

Eeseafch on SDUthEEﬁ Elazk educazlgn;'cne must ‘add at 1325E’an§§hér'vafiable L

to Ehe truth value statem&nt(equatian) just made And it was the deslre
'and inevstEﬁce, on thc pﬂrt of thass philanthfap;qts and No ,,hérﬂérSiwhE
nad majcf 1nvestment5 im %Gutheru failraads, cna] m;nes, and SEEEl mills,

for sapatate industrial educa*icﬁ designed to pfav;de an easily mana g d

o ﬁDn—unl@n,‘:heap labor fgfce‘_ The Black B llot had been vittually 51len gd P




the two races constituted distinct castes; Black aud white children

e

attended two different schools.in the gouéh._ The same s Fgaticﬁﬂgxisté§ :
ﬁin'mény éartsvafrtﬁé Néfﬁh»ﬁévtﬁg elemenﬁéfy léﬁél'ﬁﬁd at'Eoth E;emgntéfg
,and-séccnéary léféls in those parfs,yﬁhﬁfé %égfégatién'waé pétmissivgraf 
whéfé thefe:wasr”de facta”rség egation because nE residential paEterns
fesﬁltiﬂg Erom!thé "Great Migrations' of Blazks from South to the quth‘andr'
- West. Thcﬁghlégligétcd to the same Eiag;TBLazkrségdénté éné white students
were educatéd‘in twé digtinéﬁ éﬁciﬂaﬂuitufil Q@flds, théteby'dévelﬂping
;theix own life styles and beccmlng twc differEﬁt klﬂd% of pecple.

. On pufely quanﬁltativa dimensians—eptaviSLDn QE Educationaltcppartunia
ifties, per capita educational cOSts; length DE %Ehaﬂl term; tea:her s salaries,f
Efalning of teachers, ptﬂVLSLGﬂ cf textbgaks, inezructlcnal supplies and
equipment; multi- media aids; schgal bﬁildiﬂgs, grmunds, facilities, fesults
on staﬁdafgized achievement tests, péf cent of,gtudents graduating from
high ééhboi, écﬁéndiné aolleges; aﬁd'graduatiqg ﬁf@m}é@iiéééé péféeﬁérgf

literates; ''et cetera," "et cetera,' "ad infinitum"--the education of Black

'bafs"and giris’ﬁégfi@;erlar,tcrﬁhaﬁrafiﬁhigg'ﬁéys%aﬂd gifls, éespité the
separaEEPbut=Equal doctrine. | |
Speaking frankly on publicly-supported h;gh schools for Black Ametigans
-;in;Atlanta at a race commigsicn meetiﬂg,inv19l7 at Raleigh! North Catglipag
joh% ﬁ@ée,gpresideﬁﬁ of Hqtehause ﬁclléga said: |
| | There i%hﬁu Naérurhigﬁ Schﬂﬂ;‘i“ Atlanta ; - aﬂé énljv
about three in the State of Georgia . . . in the Atlanta

colored schools there /is/ no industrial training at-all . .
Negroes had voted for ﬁchgal bonds and begn prum;sed additional

8 s A - ) - - ERS ,7, 7 ] 77- I - . ]
Lnuis R. Harlan. Separate and Unequal. (New York: Atheneum, 1969), ..
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schools. The Negroes have complained . . . but they still

"~ believe that it 'won't do no good.' ‘The Neproes are growing
restless,  When Atlanta was cleaned up; Lhe Negro quarter was.
ignored. These things are conducive to migration. '

In his, Ehofsvwha Amg@guﬂggfqiﬁrinﬁipgig! q;anes Curticulum Di gg'

1%:)

and State Instructional Consultants in Ceorpia, 1954-1964 (A Hlstarv of

Nag;@ Edq;at on iq,ﬁcéfgig), editorialized in the April 9, 1964 issue of

the ‘Atlanta Constitution by-the late Pulitzer Prize Winner Ralph MeGill,
. 9 -

the authgf stated:
7 The Atlanta SLudy (Teaching and Learning in the Atlanta
Publie Schools) stands mockingly in silent testimony to the
basic inferiority of our schools, the product of the "separate-
but-equal doctrine which has meant, in most instances,
"separate-but-unequal."

In the Sixteenth Yearbook (1962) of the John Dewey Society, W. O.
S A enumerates. some sigﬁifi ant change in Black education between World
Wars I and TI1. Among those changes are Ehe following:

1. A significant establishment of Nrrrc puhch high schaalg,v
‘a development that was pronounced in large urban areas
both North and South. :

2. Enormous increéses in both relative and actual sizes of the =~ _ . ..
enrollment, supply of teachers, number of praduates, and
‘capital dutlay. There werc proprams of consolidation, new
curricula. and muny Chﬂﬂ?cs suppested by ‘peneral American S
pattefns and EfEﬁdS in elemcnta:y and secondary education. -

3. Similar changes at the zollzge level. Nany NEgEBZEGllEgES

' dropped their kigh school programs; some added graduate
instruction. Many degree conscious Neproes graduated in -
ever increasing numbers from Negro and Northern colleges.
‘Regional 1Lcrcd1E1ng apengie% added more and more Negro

colleges to their lists.

gwesley J. Lyda and Napolecn w;lllams, p.--9.
0.
10, 0. Low, pp. 53-54.

]ERi(j"ffi;jfif";fj_]l”;f;”li"’T;;4f%;f"ﬂ"f“f”f“;;
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4,  State supported and land-grant institutions surpassed the .
private Negro colleges in cnrollment and financial support.
The need thus arose for the United Nepro College Fund. '

.

The most profound change was the quest for equality. In
great part this quest was conducted quietly and diplamatlcally,
though Enruefully by Negro teachers and their former

‘students, even within a Eagregated systém contrmlled mainly

by WhltEE )

In 19&8; the U. §. Supreme Court handed down the fifsﬁ of a se i;s of

decisions on school sepregation: Sipuel vs. Universi ty af leahcma in 1948

H]

for a Black young woman's admisslon to the law schacl,ﬁfor which a spe&ial
law school had been provided? Sweatt vs. Painter in 195{3i Eigﬁiicant

because Ehg Supreme Court applied not aﬁly a quantitative test to the

apafate -but-equal” dacttine but alsa a qualitdtive test, the fesult Df
Iwhigh'was a decision in favor of the plaintiff;'swgnSdﬁ vs; University of
Virginiarin 1950, decided for the admission of Swansonj; in McLauren vs.
Oklahoma also in 1950, McLauren was gdmitted: in Gray vs. the ﬁniversity
dfiTennessaeuin 1952;”G£a§‘sradﬁissicn was ordered By the Couft;'

The N.A;AngP. was now béttéfic:ganized and aquippéd to mount an

effort to have the “separateébﬂt—equal"'dattfiné declared null and void.

An iﬁéfeaslng number of Ametlcﬂﬁs— 1ﬂ¢k and whlte——analyzed and Evaluated
‘the “sepafateébut—equal rule, saw it for what it was, namely, a hoax, a

device to stigmatize Blacks and brand them as inferior. On the iﬂtEfna—

tional sctme, the United States had assumed world leadership, th def wder
of the free world; yeﬁ; all over the globe other ﬁegple:questianéd Amé:ié-

ca's inte gflty and credibility because of her treatment of her Black

citizens. Dtth Blaﬁk peaple, Brnwn penple, Yellow pecple——all of them—ar

- began to vonder 1f Amgf;ca,wguld apply the "'separa gsbur quai“ fqle to

. them.

21
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Avyééf after Sweatt entered the University of Texas law ‘school, cases

.were on file in four states and the District of Calumbia, asking Eauf

federal and one state court to apply the qualitative test of the Sweatt
Eésé to elemantary andrsagandary schools, and declare that the "separate-
butéequal" rulé had no validity in the area @Erpublie edﬁ;ation. fihé four -
stateé were Kanégs, South Carolina, Vifginié énd Delawvare., 'Fiﬁallyi the»
four state éésgs were prouped and decideﬁ aSVBfaﬁn vsg'Béstércbeduﬁétiaﬁ
éf Topaké.aﬁd the Districé of Cﬂlumbia case was dééided separately, éé '
Boling vs. Sharpe. 1h15 case was decided on May 17, lQSQ—Qﬁen the Supfehe
Court of the United Stétcs déclared thag the fséparaEE%butfquai" rule’hédlr
no validity in the area of public educaELun; uutlawing segregation in
Eduzatioﬁ, declaring it null and-void. |

Since Brown vs. Boar
nf Educat;@n

=™

H]

The ‘next issue before the *U. 8. Supreme Court was the implementation =

of its May 17, 1954 decision, outlawing segregation in the area of public -

- education. . On Hay 31, 1955, Chief Justice Warren spoke for a unanimous

Court: =~ 7 oo R - » : - , - :,*,»v;¢;;

-Full implementation of . . .. constitutional principles
may requirc solution of varied local school problems. - School
authar;tles ave the primary responsibility for . . . solving
these problems; courts:will have to consider whether the action .
of school authorities constitute good faith implementation of '
the governing constitutional principles. Because of their. o
proximity to . local conditions and the possible need for further7:;°
~hearings, the courts which Drlplnﬁlly heard these cases can
best perform this judical appraisal. Accordingly, we believe
it appropriate to remand the cases to those courts. :

11

Loren Miller. "Very Deliberate Speed.”" The: Sggregatlan Era 1963—~ A

- 1954 (New York: ™ Oxfafd UanEfSLty Efess, 1970), p. 287.
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The courts, to which the cases were remanded, were also told tﬂA"fEé

_quité that dafeﬁdﬁntsrﬁéke a prompt and reasonable start Eoward full :Dma‘
pliance with our May 17, 1954 decislon . . . Once such a start has been made,
the cé rts may find that additional time is necessary to carry out the
T Y ' o
“ruling in an effective manner.’ ,

The "all deliberate speed"” evolved into plenty of deliberation but

little sﬁeéd on the part of Séﬁfégatéd school Systemsea‘"de jure" or "de

facto," respectively.

"Nuliificatian" and "interposition" bécama thé key:ﬁards and action of .
those whé éppcsédbtga dEEisian:outiawing school sggragatian! 'Thg impleh&ntéé;
tion decision, which was graduallstic, pave chase who opposed the ﬁezisé@ﬁ ééﬁ

'Qpéﬂfiﬂﬂity to act with little good faith delihefqtian but to éﬂcéleiaﬁg théit
rate of cifcumﬁentiaﬁg jhey JDinEd Such grcups aq‘Whlte Citizens Cgunéils; i

' AmericanrRigﬁts Assuciatlansi National Association farrthe Advanceméﬁt anélh

Pfctecﬁignraf_the W.lte Raée,“thé ﬁu Elﬁ% Elan'éﬁd~many other such gfﬁﬁpsf

Ovef fif;éEn yééfé after tﬁe Sup:éme'Cnﬁ:t'siﬁnaﬂimaus’ﬁégision; ééprog; 
imately 80 percent of Black youth were.still ;ttendihg'all Elaék sthﬁéls;

""de facto" s egfagéfian‘taok gﬁé ﬁlaée Bf—"ﬂé'jﬁfé segfegation in many places.

. The 1964 Civil RigﬁéS'Azt, the result in part of the Civil Rights Ho;;mentr :f

ﬂndéf the 1eédgrship of the 1ate Dr }Brtln Luther King, Jr., pfcvldéd

: addi;ianal 1ev2fagg~f§r désegfégétian through pravisiaﬁ;that the ,Esxf_nf,!eral’i

7 gavernmEﬁt'méj_wiEthld scngcl iqnds where 1o adeﬁuate dgsegfegation plan

‘has beeﬁ uﬂdertakeﬁ by é schééi‘baard .lhis pravisian hastened desegrega—_

::tiOﬂ Oflglnally but qt;mulated th* fllght Qﬁ.whites from city to suburbsf,f"

and ‘the establishmeﬁt‘sf'numetsﬁsﬂ?riVEEE‘aﬁd-parééﬁiéi schools. The result.

lZLaféﬁ Miller. "VD?S Deliberate Speed.”" The Sepregation ,,E g 1863—

1954 (New York:. Oxfﬁfd Unlver51ty Press, 1970), p.—287.
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‘blocks which Cann@t be omitted from thé'féunﬂatigns of Urban Education.
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hss been re- segregation,'the develcpment of Ghetto schools, snd the in=

sistence of the "Black Power" movement (in fac;i the Black Revnlutié of
the 60's and early 70's) that Black communities control their own schools.

Stemming in part from HEW guidelines on desegregation and in part
from ccurt—apprsved de%egregatisﬂ plans are a number of issues and prablems
causing frustrations, agony, and,anggish, for both Black and white AmericzansS '
namely :

1. The controversy revoiving around Ehésigsuﬂzﬂf busing; as the
result of desegregatlon plans, and James §. Coleman's recent
research. ‘

2. Busing, as the result of désepregation plans, to achieve racial

) balance and/or guality education on the one hand and the
nelghborhood schual on rha other. :

3. Cultural pluralism vs. the melting pot theory. .

ducation.

) W

4. Black stud;gs, ethunic studie%, mulLL -cultural

5. Inner-city problems of quality--yet rclevant--education; health;
housing, value clarification; drup abuse, including the con-
sumption of alcohol; familial relntLon;hlp%, vinlen:e, and jnb‘
Dppcftunities w;th a capital J, underscored. :

6. Value clarification for-both Black and white Americans, re-

:—sultlng in hahﬂViGral QOﬁgruen:e w1th1n a ffamewcrk GF basic'

These are sdme of the crucial issues facing Black Americans, white

Amgtigaﬁs, in fact all Americans, as we cclebrate our Bicentennial.

oncl iﬂ}gg!ﬂate

Summary aﬁd C

At this point, 1et us summarize legacies to Black Education, building




[

Lega¢iés;gg’ﬂlagkﬁEdgc;ﬁigg

Eve of Revolutionary War coupled with Revaluticﬁafy to CiviL War'i'““7

1.1

1.2

1.3

The early d33131an to give Christian 1nstructian to élaves
regardless of appas;tlan

The instructj on of BLack Amer;cans by feligiau%, ﬁivlc, and
benﬂvgleng gvoups before as well as after manumLSSLGn

Restraints placad upan Black Ametlcdns by Ehe slave pcwer
of the South,. especlally after Nat Turner's insufrectlan

Civil War through B@err T_ washlngtanEa'Pl 8y vs. FerguSGn

2.4

2.5

The right of Rlacks to be educatad as ffEE men, established
after the military. and political ccllapse of the slave pcwer
in the Sauth , :

The wafk of the Freedmen's .Bureau in Establishing schools from. ..
elementary grades through college. : o - ‘

The religicué,rfastern, and Northern influence in the .
establishment and support of Black institutions during and ff
fallaw;ng PEflOd of Reconstruction, :

The propram of "spe:ial éducaﬁion," including industrial educa- -

tion enunciated by Booker T. Washington in the so-called
"Atlanta Compromise." - -

For a long per d of time, the runn1ng vethal battle between

~ Booker T. ’w shlngtan and W. L. B. DuBﬂis, the zhampian of. Ehe'f.lii

"classicaLf ducatlcn leaders

Plassy vs. Fergusan tQ’Brcwn‘vs Board of. Educazion o

3.1

The aduent of publ;c suppart basad scmewhst upon the pfiﬂﬁl—i.j
ples of the "Atlanta FDmpFDmLSE,”'iﬁ terms of which segre-

" pated institutions and systems flourished and expanded,

especially by the time of World War II, under the separate--

but equal dactrlne

the %Eplfatc huL Equal dGEtFlﬂE more nesrly a reality af'

-replace it with at least desegregated but hopefully, inte- - --

grated schools.. The result,” of course, was .the May 17, 1954_

-decision of the Supreme Caurt,rcutlawing segregatlan




. EAEEfully and adeqLately clarlfled——ffzedam,_Equal;ty,,respeat fgr person—f S

.cantinually and ccntlnuonsly translate aur basic Amarican damocratlc valueg’

»human nature, as s;gnlflﬁant goals mf Urban Educathn
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4. - Since Brcwn'vsg Board of Educatién'

4.1 The 1mplemcntation of the May ]7 l954 decision of the Sdpfem&{
‘ Court by means of its May 31, 1?55 decision which was gradu—

alistic, requir;ng "all dal;berace speed."
4,2 The "snail- -pace! rate of implEantatlun during the fifteen o
year period following the 1955 impleméncatian dEClSion

4.3 Addltlanﬂl ]euerape EDf a;celerarlng desegregatiﬁn thrnugh 7
employing provisions of the 1964 Civil. ‘Rights Act. to the effect
that the federal. government may withhold sechool funds where

no adequate desegregation plan has been undertaken by a Schdgii  
board, - : o el

4.4 Re- segregatiun, the develapment of Ghett@ schaols, and

.- the 1n5istence thaE Black. cammunlt;as control theif own -
* schools.

4.5 Numeraus crlt1cal issues, a]ready enumerated particularly
- the controversy (anludlng militant action) araund the issue.
of desegrepation plans, to achieve racial balance and/or o
‘quallt} cducation, exacerbated by an. insistence that the
neighborhood-school concept be implemented Recent examples--.
IGu;%ville and Boston. e R

Periods--1, 2, 3, and 4

RegadeESé'afrthe historic éefibd the signifl:ant cantributians

" and: suppartlue effcrts of numeraus wh;te Ameircan;=—sometimes

relatlvely small, other tlmes, 51gniflgant;j large Eﬁ_thé édugéﬁién!

M'of Black Amef;can%

=%

‘Let us”rézcgnizé chac1hm3rizans cén have ﬂiversity witl

unity Ehfough.divzrsity.r Black educarlan as part nf our Amerie

"tlonal her;tage has, Ear ?UD years, ExpériEnCEd trlals, Eflbulatigns, and- LT

V:triumphs—atriumphs whlch, hopefully, Ehr0ugh and - in terms BE Edugatian i;ff_,

ality, faasnning and . fE:%DﬂﬂblEﬂESS, team wurk,’faith 1n impravability of ;»i{%
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